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Résumé

Il a déja été souligné dans la littérature internationale que plus les éléves ou les apprenants d’une
langue étrangére connaissent de vocabulaire, plus leur niveau linguistique est élevé et plus leur
niveau de réussite académique et sociale I’est également (Stahl & Nagy, 2006, Carlisle, 2007,
Anastassiadis-Symeonidis, 2003, Anastassiadis-Symeonidis et al. 2014). Le but de ce travail est
de montrer que I’emploi des néologismes dans I’enseignement de la langue grecque comme langue
étrangere devrait étre intégré dans les pratiques et les méthodologies actuelles. Nous allons, ainsi,
essayer de présenter un scénario pédagogique (Iordanidou & Papaioannou, 2014) dans le cadre de
I’enseignement basé sur le contenu chez les apprenants avancés du grec comme langue étrangeére.
Nous prétendons que 1’emploi des néologismes méne les apprenants a une connexion plus pro-
fonde avec la langue-cible, tout en leur offrant des connaissances fondamentales sur les normes
sociales de la nouvelle communauté linguistique.

Mots-clés : néologismes, enseignement, langue seconde/étrangére, enseignement basé sur le con-
tenu.

Abstract

It has already been pointed out in the international literature (Stahl & Nagy, 2006, Carlisle, 2007,
Anastassiadis-Symeonidis, 2003, Anastassiadis-Symeonidis et al., 2014) that vocabulary learning
is vital for the students’ linguistic development, whether it is for the teaching of the mother lan-
guage or for the acquisition of a second or foreign language. The aim of this paper is to prove that
the use of neologisms in Greek language teaching as a foreign language should be integrated into
current teaching methodologies. Based on a wide selection of real newspaper articles that contain
a considerable amount of new words (loans, compound lexical units and derived words), we shall
try to present and thoroughly describe a teaching scenario (lordanidou & Papaioannou, 2014)
within the approach of content-based instruction addressing to advanced learners of Modern Greek
language as a foreign language. Our final conclusion is that with the successful implementation of
neologisms in language teaching not only do students develop a deeper connection with the target
language, but they also acquire extremely useful knowledge about the cultural norms of a different
linguistic community.

Keywords: neologisms, second/foreign language teaching, content-based instruction.
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INTRODUCTION

In the first part of my article | shall try to describe three important components in the
acquisition of vocabulary of a second/foreign language: (a) the practice of morpholog-
ical processing, (b) the benefits of task-based and content-based teaching which involve
the extensive use of newspaper articles and texts, i.e. authentic texts, written in the tar-
get-language and (c) the building of academic vocabulary, which is an essential part of
academic background knowledge. In the second part of the article I shall try to demon-
strate how these three parameters meet in the field of neology and how a selection of
newly coined words in the target language can serve as educational material for lan-
guage teaching

1. THE ACQUISITION OF VOCABULARY

It has been pointed out in international literature that “learning new words is founda-
tional to success in school” (Stahl & Nagy, 2006: vii). The number of words that a
foreign student knows is an indicator of how well that student will perform in his aca-
demic tasks as well as how effectively he will adjust in his new social and cultural
environment, something that can be an interesting but also extremely challenging pro-
cess. Students use the words of a target-language (a) to communicate with native speak-
ers & (b) understand, interpret, describe and handle their new social and cultural reality.
“Hence, having a large vocabulary is both a powerful tool for a variety of academic and
life goals” (Stahl & Nagy, 2006: vii).

A language instructor has to answer some crucial questions like:

(a) what are the parameters that need to be taken into account in order to select
the most useful part of the vocabulary?

(b) which teaching strategies should be used by the language instructor so that
student learning will be improved?

(c) what can be the role of segmenting the words into morphemes, the smallest
meaning-bearing elements of natural languages? Can morphological processing
be a component in vocabulary learning and comprehension of texts?

(d) how can the use of contemporary and updated tools of linguistic data (lin-
guistic corpora, on-line dictionaries) contribute to second/foreign language
learning?

(e) how can the introduction of neologisms, i.e. linguistic units that have not yet
been fully accepted into mainstream language, enhance the acquisition of vo-
cabulary?
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1.1. Morphological segmentation

Previous studies carried out for the English, the French and other languages (Carlisle,
2007, McBride-Chang et al., 2007, Colé, 2011) have shown that morphological seg-
mentation can help the students decode the texts used in the classroom, both oral and
written, and also make them understand how new words are coined in the target lan-
guage. Using morphological processing strategies can enhance the reading competence
of the students and make them more active outside the classroom. An early study for
the English by Nagy & Anderson (1984) has shown that almost 60% of the words used
in course books are derived words, the meaning of which can be largely predicted by
the meanings of the component morphemes which were combined to form them. This
interesting observation can also be true for Greek, which has a rich inflectional and
derivational system. Furthermore, according to Anastassiadis-Symeonidis (2003), the
correct segmentation of the constructed words, i.e. the words which have internal struc-
ture, can help students improve their spelling skills.

According to Anastassiadis-Symeonidis & Mitsiaki (2010) the strategy of morpholog-
ical segmentation can prove particularly useful in the teaching of Greek as a foreign
language, as it (a) combines language processing with the evaluation of the lexical
meaning, (b) has memory-preserving effects on students and (c) helps students compre-
hend the way new words are coined in the target language. The important question that
arises out of this discussion is where language instructors will focus their attention on.
Anastassiadis-Symeonidis (2003: 26) has proposed four useful criteria: (a) the proto-
typicality of the linguistic item, i.e. whether it belongs in one of the central categories
of the system. In the case of newly coined adjectives, for example, derived adjectives
formed with the suffix -ixdg, which constitutes the most common derivational suffix
used to form adjectives in Modern Greek (Nikolaou, 2015), would be the first to be
taught to foreign students of Greek; (b) the token frequency of the linguistic item, which
is estimated by the total number of its occurrences in the source texts (e.g. the course
books). An excellent example would be that of the prefix a-, which is frequently found
in prefixed adjectives; (c) the availability of the linguistic item regarding the construc-
tion of new words, for example the prefix vzep- is widely used to form new words
which belong to the grammatical categories of nouns, adjectives or verbs. According to
Anastassiadis-Symeonidis (2003: 31), the easiest way to explore the productivity of a
particular grammatical process is to observe its role in neology, i.e. its participation in
the coinage of new words. Efthimiou et al. (2011) agree with the above criteria and also
add the parameter of the semantic predictability for each linguistic item (e.g. all the
predictable meanings of a suffix), which enables the learner to make assumptions about
the meaning of words that he has never encountered before.

1.2. Task-based instruction and content-based learning

Helping students of a foreign language use the target language effectively in a variety
of social circumstances has always been the main question for researchers and language
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instructors. In order to achieve this, we have chosen the task-based approach, which is
largely believed to promote students’ participation in the classroom as well as their
engagement into new linguistic experiences that will eventually upgrade their commu-
nicational skills®” (Nunan, 2004). According to Brown (1994: 84): “Task based learning
Is not a new method. Rather, it simply puts tasks at the center of one's methodological
focus. It views the learning process as a set of communicative tasks that are directly
linked to the curricular goals they serve, and the purposes of which extend beyond the
practice of language for its own sake.” Furthermore, Laufer (2003: 574) claims that
more words are acquired through tasks than through reading, adding that “Incidental
learning does not mean that learners do not attend to the words during the task. They
may attend to the words (for example, using them in sentences, or looking them up in
the dictionary), but they do not deliberately try to commit these words to memory”.
Therefore, even though reading remains an effective method of vocabulary learning,
incidental learning, i.e. reading supplemented with other kinds of activities, can result
to a better command of the unknown words and a “higher degree of retention of their
meaning”.

In order to make the teaching process even more effective and fruitful we have decided
to combine task-based instruction with content-based learning, which focuses its atten-
tion on what is being taught through the language rather than the language itself (Brin-
ton, 2003). Within this approach students try to acquire new information about the
world around them, e.g. the host community and its special characteristics, and in order
to do that they try to be as efficient as possible in their language use. Current events
(e.g. the financial crisis and recession in Greece and the problems it has triggered),
world cultures, general topics of interest (e.g. environmental issues in different parts of
the planet) can all provide useful content options. According to Stoller (2002) there are
certain synthesis tasks that can be employed in order to facilitate effective language use
by foreign students:

written reports oral presentations debates

graphic organizers | theatrical productions | video productions

poster presentations projects web-page sites

Tablel - Possible Culminating Synthesis Tasks (Stoller, 2002)

2. TEACHING SCENARIO

In order to best organize the learning tasks and activities involved in the teaching pro-
cess we employed the strategy of the teaching scenario, which, according to lordanidou

67 Swan (2005: 375), on the other hand, argues that “this claim is based on unproved hypotheses, and
there is no compelling empirical evidence for the validity of the model.”
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& Papaioannou (2014), offers the instructor the opportunity to exploit different types
of authentic texts in the classroom and make the students look for their own answers,
while engaging themselves in the various learning activities. The use of news texts,
both oral as well as written (Kefalidou & Politis, 2014), and the employment of aca-
demic discourse (Katsalirou, 2014) in the classroom are also of great importance for
the effectiveness of the teaching process, as they help students master different text
types that occur in specific contexts. According to Clark (2009), scenario-based learn-
ing (a) involves active learning strategies; (b) makes students work their way through a
complex situation or a problem which they are asked to solve; (c) provides real-world
context and (d) Includes self-assessment activities in the process. Scenario-based learn-
ing involves four necessary steps on behalf of the instructor (https://quality4digital-
learning.org/wp-content/uploads/2016/03/Scenario-based-learning.pdf). The teacher
has to (i) identify the learning outcomes, i. €. the results of the teaching process, all the
extra knowledge that the students will have acquired and everything that they will have

achieved; (ii) decide on the format, i. e. the media and the resources that are going to
be used throughout the process (audio, video etc.); (iii) choose a topic, usually one that
can be challenging and interesting enough to arouse interest in students, e.g. current
social events, situations that involve celebrities etc. and (iv) identify the trigger event
or situation which is going to be the starting point of the whole teaching process. In the
following section I shall describe a four-our lesson that was based on a teaching sce-
nario and was designed for advanced learners of Modern Greek Language in the School
of Modern Greek Language of Aristotle University of Thessaloniki (academic year
2015-2016).

2.1. A teaching scenario for advanced learners of Modern Greek Language

Our teaching scenario is designed for B2/C1 level students of Modern Greek Language.
According to the Common European Framework of Reference for Languages (CEFR:
http://www.coe.int/t/dg4/linguistic/Source/Framework EN.pdf), a B2 student (inde-
pendent user) “can understand the main ideas of complex text on both concrete and
abstract topics, including technical discussions in his/her field of specialization; can
interact with a degree of fluency and spontaneity that makes regular interaction with

native speakers quite possible without strain for either party; can produce clear, detailed
text on a wide range of subjects and explain a viewpoint on a topical issue giving the
advantages and disadvantages of various options”, whereas a C1 student (proficient
user) can understand a wide range of demanding, longer texts, and recognize implicit
meaning; can express him/herself fluently and spontaneously without much obvious
searching for expressions; can use language flexibly and effectively for social, aca-
demic and professional purposes; can produce clear, well-structured, detailed text on
complex subjects (...)”.

Following the necessary steps for the preparation of the teaching process, we establish
the four axes that will determine the course of our lesson.

193


https://quality4digitallearning.org/wp-content/uploads/2016/03/Scenario-based-learning.pdf
https://quality4digitallearning.org/wp-content/uploads/2016/03/Scenario-based-learning.pdf
http://www.coe.int/t/dg4/linguistic/Source/Framework_EN.pdf

Revue METHODAL Ne 1
Méthodologie de I'enseignement/apprentissage des langues - Innover : pourquoi et comment ?

Students should be able to understand and partly reproduce all the important events
covered by newspaper articles, so that they update their colleagues about what is going
on in Greek society; students should be able to talk about their own country’s current
affairs, especially in politics; students should be able to identify and reproduce linguis-
tic items that express opposition, contradiction or objection

Learning
Outcome

written texts, videos (Greek news bulletin on YouTube Channel?), the on-line corpus
of Greek texts of the Centre for the Greek Language http://www.komvos.edu.gr/dic-
tionaries/corpora/Corpora.htm , the print dictionary of Modern Greek Language (Ba-
Format biniotis, 2005), the on-line dictionary of the Standard Modern Greek Language
(http://www.greek-language.gr/greekLang/modern_greek/tools/lexica/triantafyllides/),
a wide selection of authentic newspaper articles that contain a considerable amount of
new words (Nikolaou, 2015)

Topic Politics in Modern Greek Society
Trigger Public protests against the governments’ policies in many countries (including the host
Event country)

Table 2 - The four axes of the lesson

—  The students should acquire basic
knowledge of the political pro-

] cesses within their host country
-  Students read newspaper articles the

topic of which lies in po“tics - The students should be able to
) understand the features of aca-
- Students watch parts of news bulletins demic writing, such as complex-
life in .
- The language instructor helps the stu- —  The students should be able to
Greece to- a e
day dents understand the use and the declen- understand the attributive func-
sion of adjectives that follow the declen- tion of adjectives
sion patterns of the ancient Greek lan- ) o
guage and are frequently used in aca- - With the help of their instructor,
demic discourse the students are able to isolate

specific linguistic items which
are used in the process of devel-
oping arguments
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Newspaper arti-
cles

Short TV seg-
ments uploaded
in YouTube
Channel

Print Dictionar-
ies

On-line Linguis-
tic Corpus

A selection of
authentic texts

The students try to reproduce the main points of the
information that was presented to them, exposing, at
the same time, their personal view of the facts and
the people involved;

The students locate the adjectives that native speak-
ers have used in order to express their opinion; they
particularly focus their attention on the prefixed ad-
jectives formed with avzi- (= anti-) e.g. avriauepixa-
vikog (= anti-American);

The students look up in the print dictionaries and the
on-line Corpus of Greek Texts all the unknown
words; for those words where no meaning can be
found (newly coined words, i. e. neologisms) they
make assumptions about their meaning based upon
their previous knowledge of the language and the
process of morphological segmentation, e.g. avzi-
toofikog (= anti-Chavez);

The students, divided into small groups, attempt to
write their own news bulletin in order to give their
classmates an update on what is going on in their
own country; they present the information pretend-
ing to be news anchors and/or reporters who try to
speak as accurately as possible;

The students organize a debate; they choose a topic
of their interest relating to Greek political reality,
they divide themselves into three groups (there are
going to be two teams that will be the main oppo-
nents and the third team will be the audience mem-
bers that are allowed to ask questions after the
presentations are over) and they start to develop their
arguments under the instructor’s supervision;

The instructor provides exercises where the students
should be able to complete the unfinished sentences
with adjective forms; the material is based upon au-
thentic texts collected by the instructor;

The students complete the learning scenario by play-
fully answering the question “What are you
against?” — they should be able to coin new adjec-
tives using the prefix avzi- and expose their creations
to the linguistic competence of their peers.

Pair-work and
small group ac-
tivity

Table 3 - The Teaching Scenario “The political situation in Greece”
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OG0 Y10 TOVg ONUOGLOYPAPOVG, 1| TAEOYTPia TOVg Tav evavtiov tov Todfec. O a-
virtoafikoc Tomoc mapovsiole otoryeia mov £detyvay ot kKapia yopo tov OIIEK (=
Organization of the Petroleum Exporting Countries) dev avantoynke Atydtepo amd
™ Bevelovéha amd 10 1999, av ko 1N n tun tov apyod Eemépace ta $40.

http://epohi.gr/old/diella brazil international 592004.htm

To avti-moltcd KAipa g dekaetiog Tov "90 Ntav akpPmg ekeivo 10 0moio cuvé-
Baie otnv ekhoyn cov. Kpatovoa emiong 6to poaid pov 0tL n mieioymoeio tov Be-
veloveldvav o€ vTooTNpile TPAYHATL, Apa eixec dikaimpa va Bpiockesol 6To mpoe-
OpIKo HEYOPO.

http://kokkinometerizi.blogspot.qr/2013/03/blog-post 13.html,

Me 10 véo K0p1o épBpo G, N PLAOKLPEPVITIKT EQTLEPIO PiYVEL PMG GTO AVTIOLE-
pKaviKo KAl mov Aopfavel dlaotdoelg 610 e6mTEPKO TG Tovpkiag. ..

http://www.kathimerini.qr/871772/article/epikairothta/kosmos/krisimes-e3eli3eis-
sth-sxesh-me-hpa

Table 4 - Segments of the authentic text used in the classroom

avTiKovPeikdg

OVTIK®OTOTOVALKOG

OVTLLOVTOVIKOG

AVTVTOAOPIKOG

OVTIOUTOIKOG

OVTL-TTOALTIKOG

(XV‘EITCOI)TlVlKég

OVTIGOULOPIKOG

avtioapkolikds

avtiovlouyKog

OTITPOTKOVIKOG

avTITe o fkog

OVTITOITPIKOG

Table 5 - Sample of the prefixed linguistic items located in the texts
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The general objectives of this lesson would be the following: (a) students should un-
derstand TV segments and politically oriented conversations in Greek, enhance their
performance in academic discourse, become sensitive to and understand the different
linguistic styles that native speakers use; enhance their ability to read texts through a
critical point of view and understand socially constructed concepts that lie beneath
(Fairclough, 2013), e.g. sex inequality issues; (b) students should gain access to useful
information about the political and social situation of their host country; (c) students
should be able to integrate into their performance more sophisticated linguistic items
and understand their function in the target-language; furthermore, they learn to promote
their ideas and discuss different views civilly yet assertively.

CONCLUSIONS

In this paper | have tried to combine three fundamental parameters in the teaching of
Modern Greek Language as a foreign language: (a) the practice of morphological pro-
cessing as a vocabulary learning strategy; (b) the implementation of task-based ap-
proaches to language teaching and (c) the use of authentic academic texts that enhances
the effective use of the target language within the social interactions of the students.
The employment of neologisms in Greek language teaching as a foreign language meets
the three criteria mentioned above and should be integrated in current teaching meth-
odologies. | argue that students need to be engaged in the process of text analysis, so
that, over time, vocabulary growth and text comprehension are fostered.
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